
The Teacher as a Decision Maker



An Effective Teacher in a Diverse 
Classroom Must:

Get to know all students.

Create an inclusive classroom by making 
instructional and management modifications 
based on an understanding of all students.

Create a classroom environment that promotes 
positive behavior and enhances student 
learning.



Many Sources of Student Diversity

• Developmental 

Differences by Age

• Cognitive Area

• Affective Area

• Physical Area

• Learning Styles

• Gender

• Sexual Orientation

• Language

• Cultural Diversity

• Exceptionalities

• Students at Risk

• Socioeconomic Status



Multicultural Classroom

CREATE A 
SUPPORTIVE, CARING 

ENVIRONMENT

OFFER A RESPONSIVE 
CURRICULUM

VARY INSTRUCTION PROVIDE ASSISTANCE 
WHEN NEEDED



1. Create a Supportive, Caring 
Environment

Celebrate diversity

Have high expectations for students and 
believe that all students can succeed

Encourage all students



1. Create a Supportive, Caring 
Environment (cont’d)

Create Create an anti-bias educational environment

Show Show students that you care about them

Respond Respond to all students enthusiastically



2. Offer a Responsive Curriculum

USE A FAIR AND RELEVANT 
CURRICULUM

CONSIDER DIFFERENTIATING 
CURRICULUM MATERIALS



3. Vary Instruction

CHALLENGE 

STUDENTS’ THINKING 
AND ABILITIES

GROUP STUDENTS FOR 
INSTRUCTION

CONSIDER 
DIFFERENTIATED 
ASSIGNMENTS



3. Vary Instruction (cont’d)

Use Use authentic and fair assessment strategies

Consider Consider individualized study

Give Give opportunities for students to try different types 
of activities



4. Provide Assistance When Needed

Provide special individualized 
assistance to all students

Work with students with 
special needs



Differentiation with the 
Universal Design for Learning 
(UDL)

UDL is an instructional approach that 

helps meet the challenge of diversity by 

suggesting flexible instructional materials, 

techniques, and strategies that empower 

educators to meet students’ varied needs.



Differentiation with the Universal 
Design for Learning (UDL) (cont’d)

When using UDL, 
teachers:

• Provide multiple means of 
representation

• Provide multiple means of 
action and expression



Getting to Know Your Students

Types of Information

Sources of Information

Using the Information



Contextual Factors to Guide 
Planning

Contextual factors include information the teacher uses 

about the teaching-learning context and student individual 

differences to set learning goals and plan instruction and 

assessment.



When considering the contextual factors 
for your classroom, you would examine:

Community, district, and school factors

Classroom factors

Student characteristics

Instructional implications



Classroom 
Management

Classroom 

management involves 

teacher actions to create 

a learning environment 

that encourages positive 

social interaction, active 

engagement in learning, 

and self-motivation.



Classroom Management (cont’d)

AREAS OF RESPONSIBILITY PRINCIPLES FOR WORKING WITH 
STUDENTS AND  PREVENTING 

MISBEHAVIOR



1. Areas of Responsibility

Create Create a respectful, supportive learning environment

Manage Manage student behavior

Organize Organize the physical environment

Select Select a philosophical model of classroom management and discipline.



1. Areas of Responsibility (cont’d)

Manage and facilitate instruction

Promote classroom safety and wellness

Interact with colleagues, families, and others 
to achieve classroom management objectives



2. Principles for Working with 
Students and Preventing Misbehavior

• Follow some basic principles for 

working with students in a 

manner that establishes a 

positive, productive classroom in 

which students learn and have a 

satisfying educational 

experience.



Preparing for the School Year

Making Management 
Preparations

Making Instructional 
Preparations

Managing Assessments, 
Record Keeping, and 
Reporting

Establishing a Plan to 
Deal with Misbehavior

Planning for the First 
Day



1. Making Management 
Preparations

Before school starts, you can make decisions about various management issues, 

such as:

• Room and seating arrangements

• Rules and procedures

• Communication with families

• Classroom helpers

• Organization of materials



2. Making 
Instructional 
Preparations

Before school starts, you can 

prepare for instruction in 

various ways, such as:

• A course syllabus

• Long-range plans

• Supplementary 
materials

• Student assessment

• Your approach to 
instruction

• A folder for substitute 
teachers



3. Managing 
Assessments, 
Record 
Keeping, and 
Reporting

Before school starts, you 

can make initial decisions 

concerning assessments, 

record keeping, and 

reporting.



3. Managing Assessments, Record 
Keeping, and Reporting (cont’d)

Assessments—Give attention to the types of 
assessments, levels of proficiency desired, and 
your means of scoring (e.g., with rubrics).

Record Keeping—Set up the design for your 
gradebook. Determine standards for 
determining report card grades.

Reporting—Determine what is recorded on 
the report cards and consider ways to 
communicate with families.



4. Establishing a 
Plan for 
Misbehavior

Before school starts, make 

decisions about how you will 

apply the following plan:

1. Establish your system of 
rules and procedures

2. Provide a supportive 
environment during 
class sessions

3. Provide situational 
assistance during class 
sessions



4. Establishing a Plan for 
Misbehavior (cont’d)

Use mild responsesUse

Use moderate responsesUse

Use stronger responsesUse

Involve others when necessaryInvolve



5. Planning for 
the First Day

Follow several principles to 

guide your detailed planning for 

the start of the school year and 

your actions in the first few days 

of school.



Organizing Your Classroom and 
Materials

Follow five keys to good room arrangement:Follow

Use a room arrangement consistent with your instructional goals and activities.Use

Keep high-traffic areas free of congestion.Keep

Be sure students are easily seen by the teacher.Be

Keep frequently used teaching materials and student supplies readily accessible.Keep

Be certain students can easily see instructional presentations and displays.Be



Organizing Your 
Classroom and 
Materials (cont’d)

Before school starts, give 

consideration for your use of:

1. Floor Space

2. Storage Space

3. Bulletin Boards and Wall 
Space



Selecting and Teaching Rules and 
Procedures

RULES PROCEDURES



1. Rules (cont’d)

Guidelines for Creating and 

Enforcing Rules:

▪ Examine the need for rules

▪ Select the rules

▪ Select rewards and 
consequences

▪ Teach and review the rules

▪ Obtain commitments



2. Procedures

Procedures are approved 

ways to achieve specific tasks 

in the classroom.

▪ Examine the need for 
procedures.

▪ Select the procedures.

▪ Teach and review the 
procedures.



Maintaining Appropriate Student 
Behavior

HAVING A MENTAL SET 
FOR MANAGEMENT

BUILDING POSITIVE 
TEACHER-STUDENT 

RELATIONSHIPS

REINFORCING DESIRED 
BEHAVIORS

SUPPORTING SELF-
REGULATION



1. Having a 
Mental Set for 
Management

A mental set is a teacher’s 

heightened awareness of his 

or her surroundings and 

involves a conscious effort to 

control his or her thoughts and 

behaviors in that setting.

Two aspects of this mental set:

 Withitness

 Emotional objectivity



1. Having a 
Mental Set for 
Management 
(cont’d)

Withitness — describes a 

teacher’s disposition (or 

mental set) to look at all parts 

of the classroom at all times in 

order to be aware of what is 

happening and then to 

demonstrate this withitness to 

students by quickly and 

accurately intervening when 

there is inappropriate 

behavior.



1. Having a 
Mental Set for 
Management 
(cont’d)

Teachers who are 

“withit:”

 Monitor regularly and 
react immediately

 Foresee problems



1. Having a 
Mental Set for 
Management 
(cont’d)

Emotional objectivity—is the 

ability to interact with students 

in a business-like, matter-of-

fact manner even though you 

might be experiencing strong 

emotions about some 

classroom event.



2. Building 
Positive Teacher-
Student 
Relationships

Levels of Dominance and 

Cooperation:

A moderate to high level of 
dominance and a moderate 
to high level of cooperation
provide the optimal teacher–
student relationship for 
learning.



2. Building 
Positive Teacher-
Student 
Relationships 
(cont’d)

Level of Dominance:

High dominance is 
characterized by clarity of 
purpose and strong guidance 
in both academic and 
behavioral aspects of the 
classroom.



2. Building 
Positive Teacher-
Student 
Relationships 
(cont’d)

You can express dominance

when you:

▪ Establish rules and procedures

▪ Use disciplinary interventions

▪ Exhibit assertive behavior

▪ Establish clear learning goals



2. Building 
Positive Teacher-
Student 
Relationships 
(cont’d)

Level of Cooperation:

High cooperation is 
characterized by a concern 
for the needs and opinions of 
others and a desire to 
function as a member of a 
team as opposed to an 
individual.



2. Building 
Positive Teacher-
Student 
Relationships 
(cont’d)

You can express cooperation

when you:

• Provide flexible learning goals

• Take a personal interest in 
students

• Use equitable and positive 
classroom behaviors

• Respond appropriately to 
students’ incorrect answers



3. Reinforcing Desired Behaviors

Behaviors that are reinforced will be 
retained; behaviors that are not reinforced 
will be extinguished.

A reinforcer is an event or consequence that 
increases the strength or future probability of 
the behavior it follows. 



3. Reinforcing 
Desired 
Behaviors 
(cont’d)

Types of reinforcers:

• Recognition

• Activities and privileges

• Tangible reinforcers



4. Supporting 
Self-Regulation

• Executive Functions or Executive 

Skills—These are the brain 

processes that drive our ability 

to focus, solve problems, 

organize ourselves, remember 

information, learn from 

mistakes, and manage impulses.



Misbehavior

MISBEHAVIOR 
IN CONTEXT

TYPES OF 
MISBEHAVIOR

CAUSES OF 
MISBEHAVIOR



1. Misbehavior in Context

Misbehavior is any student 
behavior that is perceived 
by the teacher to compete 

with or threaten the 
academic actions at a 

particular moment.

Not every infraction of a 
rule is misbehavior.



2. Types of 
Misbehavior

Misbehavior includes 

behavior that interferes 

with your teaching, 

interferes with the rights 

of others to learn, is 

psychologically or 

physically unsafe, or 

destroys property.



2. Types of 
Misbehavior 
(cont’d)

Misbehavior may show up 

in ways such as:

• Needless talk

• Annoying others

• Moving around the 
room

• Noncompliance

• Disruption

• Aggressive actions

• Defiance of authority



3. Causes of Misbehavior

HEALTH FACTORS NEUROLOGICAL 
CONDITIONS

MEDICATION OR 
DRUGS

INFLUENCES FROM 
HOME OR 
SOCIETY

THE PHYSICAL 
ENVIRONMENT



3. Causes of Misbehavior (cont’d)

Poor decisions by the student

Other students in the classroom

Teacher factors when managing the 
classroom

Teacher factors concerning instruction



A Three-Step Response Plan

Situational Assistance

Mild Responses

Moderate Responses



A Three-
Step 
Response 
Plan 
(cont’d)

An intervention is an action 
taken by the teacher that is 
intended to stop the disruptive 
actions and return the student to 
the academic activities.

The principle of least 
intervention—when routine 
classroom behavior is being 
handled, misbehaviors should be 
corrected with the simplest, least 
intrusive intervention that will 
work.



A Three-Step Response Plan 
(cont’d)

STEP ONE—PROVIDE SITUATIONAL ASSISTANCE SITUATIONAL ASSISTANCE—ACTIONS DESIGNED 
TO HELP THE STUDENTS COPE WITH THE 

INSTRUCTIONAL SITUATION AND TO KEEP THEM 
ON TASK OR TO GET THEM BACK ON TASK BEFORE 
PROBLEMS WORSEN. PROBLEM BEHAVIORS THUS 
CAN BE STOPPED EARLY BEFORE THEY ESCALATE 

OR INVOLVE OTHER STUDENTS.



A Three-Step Response Plan 
(cont’d)

Step two—Use Mild Responses

Mild responses are non-punitive ways to deal with 
misbehavior while providing guidance for 
appropriate behavior.  Nonverbal and verbal mild 
responses are meant to stop the off-task behavior 
and to restore order.



A Three-Step Response Plan 
(cont’d)

Step three—Use Moderate Responses

Moderate responses are intended to be punitive 
responses to deal with misbehavior by removing desired 
stimuli to decrease the occurrence of the inappropriate 
behavior. Moderate responses include logical 
consequences and behavior modification techniques.



Cautions and Guidelines

Some Practices to Avoid

Guidelines for 
Punishment



Some Practices to Avoid

Harsh and humiliating reprimands

Threats

Nagging

Forced apologies

Group punishment



Some Practices to Avoid (cont’d)

ASSIGNING EXTRA 
ACADEMIC WORK

REDUCING 
GRADES

WRITING AS 
PUNISHMENT

PHYSICAL LABOR 
OR EXERCISE

CORPORAL 
PUNISHMENT



Guidelines for Punishment

Punishment is the act of imposing a penalty with the 
intention of suppressing undesirable behavior. 

Punish only as a last resort when students repeatedly 
fail to respond to more positive treatment. 

Apply punishment as part of a planned response, not 
as a means to release your anger or frustration.

Follow punishment guidelines to be fair and consistent.



Dealing with Chronic Misbehaviors

Chronic misbehaviors are troublesome 
behaviors that students repeatedly or 
compulsively perform. 

Chronic misbehaviors include tattling, 
clowning, cheating, lying, stealing, profanity, 
rudeness toward the teacher, defiance or 
hostility, and failure to do schoolwork.



Bullying

Characteristics of Bullying

Effects of Bullying

Types of Bullying

Confronting Bullying



Bullying (cont’d)

Bullying is when a person, or group of 
persons, uses power to harass or intimidate 
one or more people who have less power. 

Bullying takes the form of belittling weaker 
students, calling them names, and threatening 
or harassing them.



Characteristics of Bullying

Imbalance of power—People who bully use their 
power to control or harm, and the people being 
bullied may have a hard time defending themselves.

Intent to cause harm—The person bullying has a goal 
to cause harm. Actions done by accident are not 
bullying.

Repetition—Incidents of bullying happen to the same 
person over and over by the same person or group.



Effects of Bullying

Bullying has serious and long-lasting effects for both the 
bullies and their victims.

Bullies—more likely to get into fights, vandalize property, 
and drop out of school; higher risk of abuse of alcohol and 
drugs; more likely to be abusive to others and to have 
criminal records

Victims—higher risk of depression and anxiety; health 
complaints; changes in eating and sleeping; decreased 
school achievement and participation; increased thoughts of 
suicide



Types of 
Bullying

Physical Bullying

Verbal Bullying

Relational Bullying (social 
aggression)

Sexual Bullying

Cyberbullying



Confronting Bullying

Intervene 
immediately

Get the facts

Tell the students 
you are aware of 
their behavior

Consider an 
appropriate 
intervention

Follow up with the 
students

Report the 
incident to the 
right person


